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Prom the beginning of civilization people have recognized the
need of some kind of education. There has been no general agreement upon
the aims or upon the means by -which education is achieved. The preserva¬
tion of life, ho-w to secure food and shelter and how to protect one’s
self from his enemies and from -the hazards of nature, -was the aim of
ancient education. As civilization has become more complex and the
necessity of adapting one's self to his environment has become more dif¬
ficult, the need for preparing to meet these new si-buations has become
more pronounced. The proposed aims for the education of youth have been
!
SO numerous and so confusing that one often -vronders what meaning lies be¬
hind the many movements that become popular from time to time and what
these movements are all about.
The attempt to answer this question forces one to seek some
fundamental and integrating principles to which all endeavors and methods
are referred. Each period offers its o-wn solution -fco the problem. Edu¬
cational aims that were suitable for primitive man are inadequate for the
somewhat more advanced and sophisticated -bwentieth century period in
which we live. Doubtless, the solution -that is evolved for our period
•will prove inadequate for future periods.
If there is one fundamental consideration -which should govern
our thinking on the subject of "Aims of Education", it is -fche fact of
gro-wth and development. This fact not only applies to the individual but
to social and national groups and to ci-vilization as a -vdiole. In each
age education has tended to be a mirror of the social life in -which it
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has found its setting. There are statements of the aims of education from
the time of Plato to our otoi day. All of them are valuable and for that
reason are -worthy of careful thought. Statements of educational aims
represent -what may be considered the ad-vanced thinking of the age in
■which they are formulated.
^he Problem of this Investigation.- This investigation seeks to
trace the development of some educational movements and show their in¬
fluence upon the aims of education.
The Meaning of Education.- For five thousand years all attempts
■bo define education have seemingly failed. Like that common element so
useful in practical life namely electricity, education is known largely
by-what it does rather than by w^hat it is. Education can be and is de¬
rived from many agencies and it is the sum -total of all the experiences
derived therefrom. Two -writers are quoted as making these statements:
"It is doubtful", says one writer, "whether the meaning of the
word education is settled definitely even yet."^
"Education has long been defined", says another, "but as we
today glance back over -the centuries, we find it difficult to trace the
definition of any particular people to the practice of their educational
doctrine, much less are we able -bo square the practice of yesterday -with
the theory of tomorrow. "2
Five thousand years of educational history presents many dif¬
ferent situations which would not be encountered in dealing with a
period covering only a few years. But in the short periods as defined
in the his-bory of education the factor of individual differences and
beliefs has added to the complexity of educa-tion in general.
^Geraldine Hodgson, Primitive Christian Education, New York, 1909, p, 287.
^A, E. Chamberlain, Standards in Education, New York, 1912, p. 20.
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Today vre say "Education is Life and is as long as life." Dewey
has given the most practical definition of Education, It is as follows?
"Education is that reconstruction or reorganization of experience which
adds to the meaning of experience and which increases ability to direct
the course of subsequent experiences.
Aims of Education.- Fundamentally the aims of education which
are many as to form yet few in number when meaning is considered may be
summarized under the following group headings: Spiritual or religious,
ethical or moral, political or civic, economic, and social. These gener¬
al aims have varied in relative importance from century to century and
from age to age. It las been this change in the ratio of importance of
the aims of education which has brought about educational progress.
Aims that were stated years ago by the ancients are recognized
by the writers of today, the difference being in the degree of importance
and that some of the aims are also stated differently. Koos gives the
following: "Health, command of the fundamental processes, worthy-home
membership, vocation, citizenship, worthy use of leisure, ethical
character,"^ All of these aims can be traced back to the early Egyptians,
Greeks and Romans.
The Method of Study.- The historical method of study will be
used in developing this thesis. Educational aims usually have their
source in the expression of those hinnan beings possessed vdth intelligence
who are acquainted with that phase of human endeavor called education.
The chief source, as well as the most acceptable source in the
history of education, concerning educational movements and aims is to be
^John Dewey, Democracy and Education, New York, 1916, p. 96,
2
Leonard Koos, The American Secondary School, New York, 1927, p, 151.
Quoted from The Commission on the Reorganization of Secondary Education
of the National Education Association.
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found in the literature of this field. For the most part the problem
confronted in the preparation of this thesis Twill be to name the signifi¬
cant educational moTeraents and to shoTw the influence -which they have had
upon education during the eighteenth, nineteenth and the present centuries.
Limitation of the Problem.- This inves-tdgation is taking into
consideration (l) certain eighteenth, nineteenth, and -twentieth century
movements, and their influence upon the aims of education and (2) the
contribution of some educators to modern educational thought.
Relevant Litera-bure.- In 1914, Mabel Irene Emerson Twrote a book
entitled "The Evolution of the Educational Ideal."1 This book traces the
complete development of educational aims apart from the other phases of
the development of education in its important -work of uplifting humanity.
The work done by Dr. Emerson is quite general in its trea-bment and brief
in form.
The nearest approach to the work mentioned above is that most
excellent contribution, "Modern Educators and Their Ideals"^ by Tadasu
Misaiwa. Dr. Misa-wa's text is confined to the modern period Twhich he
covers fully doTwn to "the time of G. Stanley Hall.
James Phinney Munroe’s text entitled "The Educational Ideal"® is
similar in character to that of Dr. Misa-wa. This contribution covers the
modem educational period and the v.ork has been interestingly done.
Histories of education have proved to be splendid guides for
the organization and development of the chapters on the educational move¬
ments of the eighteenth and nineteenth centuries. F. P, Graves’ "A.'Eistpry
of Education in Modern Times’’^ -was found to be of inestimable value.
^M. I. Buerson, The Evolution of the Educational Ideal, Eew York, 1914.
^Tadasu Misa-wa, Modern Educators and Their Ideals, New York, 1909.
•Z
^James P. l&mroe. The Educational Ideal, Boston, 1905.
4
F. P. Graves,AHi story of Education in Modem Times, New York, 1914.
5
Equally helpful were S, p. Duggan’s "A Student’s Texbbook in ilie History
of Education",^ F. V. N. Painter’s "A History of Education”,^ S. C.
Parker’s "History of Modem Elementary Education",® and Eby and Arrowood’s
"Development of Modern Education".^ In developing the twentieth century
movements and the educational trends of today Charles Judd's monograph
entitled, "Problems of Education in the United States",® which throws much
light on the emerging problems now confronting the people of the United
States, gave -valuable assistance in the development of that period.
One of the latest contributions to the field of educational
history is the study published by the National Educational Council in
1931 and entitled "ifflmt are the Major Objectives of Education?"® While
this short treatise makes no attempt to trace the development of education¬
al aims or objectives, it has set forth a number of aims as enunciated by
the leaders of the different periods of the history of civilization.
S. P. Duggan, A Student’s Textbook in the History of Education, New York,
1916.
^F. V. N. Painter, A History of Education, New York, 1904.
2
S. C. Parker, The History of Modern Elementary Education, New York, 1912.
4
Eby and Arrowood, Development of Modem Education, New York, 1934.
5
Charles Judd, Problems of Education in the United States, New York, 1933.
'
National Educational Council, National Educational Association, 1931,
CHAPTER II
EDUCATIONAL ATMS PRIOR TO 1900
The ^I'ighteenth Century, a century of interest and significance,
is reviewed briefly for the following reasons:
1« All of the institutions and developments of the seventeen
preceding centuries of Christianity are summed up in this epoch-making
century.
2. In this century may be found the climax of that rebellion
against authority and the enslavement of the individual which had been
manifesting itself since the close of the Middle Ages,
3, This century with its great educational movements and
leaders 3ms had far-reac3iing effects upon education and society in general
and the effects of these movements and the theories of these educators
are s till in evidence today.
Before this century men had for the most part found their edu¬
cational aims in the realm of tradition and institutional activity. All
Europe looked to the Church and to the State for guidance. There was
little complaint until the people were deprived of their rights and
privileges. ViTaen deprived of these, many wondered where the Church
and State procured their authority and by what right they exercised
their arbitrary rule. Many revivals such as the Renaissance, the Refor¬
mation, Realism and others burst forth, each promising freedom for the
individual. Just as they burst forth so did each gradually fade away
but they did something for freedom. From each revival progress was the
result and the way was paved for the break from tradition that marks tliis
century as being outstanding. Despotism and ecclesiasticism had become
intolerable. As a result of this condition the individual asserted liis
6'
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rights and for a time individualism ran wild. This Eighteenth Century-
individualistic movement was regulated during the centuries following.
From it an era of socialization is being produced. This movement with
the others of this century are in many instances -the foundations of
modern education. The movements of this cen-bury -vriLth their leaders will
be discussed as follows:
1, naturalism - Jean Jacques Rousseau
2, Philanthropin - Johann Bernard Basedow
3, Philanthropy - Robert Raikes, Joseph Lancaster,
Andrew Bell
4, Humanism - Johann Ernesti, Johann Gesner,
Christian Heyne, Friedrich Wolf
Naturalism and Rousseau.- Naturalism bases i-ts educational
principle on the purely natural and it has rendered in-mluable service
■to the cause of educational progress.
•Naturalism’ declared that the intellect could not al-ways
be trusted as the proper monitor, but that conduct could
better be guided by the emotions as the true expression of
nature. It opposed the control of intellectual aristocracy
and demanded rights for the common man.l
The leader of this great movement, "Naturalism", iwas Jean
Jacques Rousseau (1712-1778). He was born in Geneva and spent his early
years in a smll town where he developed a love for nature. It was during
Rousseau's time that the folio-wing condition existed:
. . .There had come into the air a feeling that the despotism
and artificiality of the times were due to the departure of
civilized man from an original beneficent state of nature,
and that above all legislation and institutions -vms a natural
law in complete harmony -with the divine will. Hence it hap¬
pened that Rousseau, emotional, uncontrolled, and half-
trained -was destined to bring to consciousness and give voice
to the revolutionary and naturalistic ideas and tendencies
of the century. He was overwhelmed by the ntunber of existing
abuses and bad institu-tions, and easily came to hold that all
P, Gravee,AIfl-story of Education in Modern Times, New York, 1914, p, 4,
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social regulation -was wrong, and, having turned his back upon
social traditions, he found his guide in nature.^
His influence upon education in all its aspects has been far-
reaching. The most modern movements in educational organization, method
and content find their roots in Rousseau and he is seen to be the intel¬
lectual progenitor of many modern reformers. Rousseau ppinted out the
ill effects of artificial culture and over-refinement, the wrongs and
injustices of civilization. Eis teachings revolutionized theories of
government, methods of education, views of religion and the personal life
and inspired a new literary movement. He magnified the nature of the
individual and his personality and brought them into the center.
The work which has made Rousseau famous is his Emile, This
treatise on education aims to replace the formal education of the day with
a natural training, Bmile is an imaginary pupil to whom Rousseau applies
his negative and naturalistic principles of education from birth to man¬
hood, There are five Books of the Emile. The first book deals with the
first period of Emile's life, infancy.
The education of Bnile during infancy is thus to be
'negative' and purely physical. The aim is simply to keep
his instincts and impulses which Rousseau holds to be good
by nature, free from vice and to afford him the natural
activity he craves.^
The second book deals with the period of childhood between the
years of five and twelve. This is when the child's senses are trained,
Rousseau states his views as follows: As all that enters the huiMin under¬
standing comes there through the senses, the first reason of man is a
sensuous reason,^ The only textbook to be employed is nature; and the
^F, P. Graves, op, cit., p. 7.
^Ibid., p. 11.
3
F. P. Graves, A History of Education During The Transition, New York, 1914,
p, 308, Quoted from his A History of Education in Modern Times, p, 12.
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method of learning is experience.^
Between twelve and fifteen after the demands of the hoy’s physi¬
cal activities and of his senses have someiidiat abated, there ccanes a period
which is spoken of as follows:
, . .an interval when his faculties and powers are grdater
than his desires, when he displays an insistent curiosity
concerning natural phenomena and a constant appetite for
rational knowledge. Tliis period, which is dealt with in
his third book, Rousseau declares to be intended by nature
itself as ”the time of labor, instruction, and study". . .
This may best be accomplished by apoealing to the
curiosity and interest in investigation which are so
prominent in the boy at this time. . .Rousseau feels that all
knowledge of real value may be acquired most clearly and
naturally without the use of rivalry or textbooks. . .an
exception. . .in one book, "where all the natural needs
of man are exhibited in a manner obvious to the mind of
a child, and where the means of providing for these needs
are successively developed with the same facility." This
book, Defoe's Robinson Crusoe, . . .should be carefully
studied by Ekile.^
The moral and religious culture of Emile forms the subject of the
fourth book. In this period from sixteen to twenty, in the social period
he is to learn his relations to his fellowmen. He is to be trained in a
natural way by being brought in contact with his fellovmien and by appeal¬
ing to his emotions. Education is to socialize the individual and direct
his emotional life.
It is at this age that the skillful teacher begins his
real function as an observer and philosopher who knows the
art of exploring the heart while attempting to mould it.^
The fifth book describes the training of Sophie whom Emile is
to marry now that he has become a man. Here Rousseau agrees with the nar¬
row sentiments of his day. He insists:
F. V. N. Painter, A History of Education, New York, 1904, p, 269.
2
F. P. Graves, op. cit., pp, 13-15,
2
J. J. Rousseau, Bnile, p, 205.
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The whole education of woman ought to be relative to men.
To please them, to be useful to them, to make themselves
loved and honored by them, to educate them when young, to
care for them when grown, to counsel them, to console them,
to make life agreeable and sweet to them—these are the du¬
ties of women at all times, and what should be taught them
from infancy.^
As a fitting summary of Rousseau's principles as brought out in
Emile which exist today, Parker gives the following:
1, Many-sided maturing and training is the aim of
education. Rousseau believed in an all-round education
for children.
2, Education should be based on the maturing of the
child's instincts and capacities.
3, Appropriate activities should be provided for each
age.
4, Sense perception is fundamental in elementary edu¬
cation,
5, Theological aspects of religion are not suited to
children,
6, Home geography should be the starting point of
geography teaching,
7, "Robinson Crusoe" should furnish the basis for scien¬
tific and practical studies.
8, Premature memorizing of words and symbols is pernicious
and spoils the child's judgment.,
9, Present interest and curiosity should motivate ele¬
mentary instruction.
10, Physical activity is essential for healthy growth.
11, Motor activity should be connected with observation
£ind reasoning.
12, The ability of children to reason justifies anphasis
on the investigation of small problems of applied science,
13, Drawing from models, combining sense perception and
motor activity, should start with crude attenpts of the child
at expression.
J, J, Rousseau, op. cit,, p, 263,
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14. The study of social relations should be approached
from the industrial standpoint.^
As a result of Rousseau’s Emile modern education deals primarily
■with child development and marked improvement has been made in child study
and the methods of teaching. Rousseau's doctrines spread throughout Europe
and into America but his influence was greatest in Germany because in Ger¬
many conditions seemed to be such that a change in educational views ■was
acceptable. Germany ■was not troubled over a degraded political trend of
affairs neither had she ■Tieiired education from the individualistic stand¬
point. Therefore Germany had the time and the inclination to consider her
educational defects. France ■was in the midst of a political revolution and
society ■was demanding reforms of a political rather than of an educational
nature. In England education ■was largely a pri-vate or individual affair.
In America his influence existed a century later when it caused the unrest
that gradually resulted in upsetting the aristocratic and formal training
of the young and in secularizing and universalizing the public school sys^tem.
Rousseau, the naturalist and arch-destroyer of traditions, ■was the pioneer
in the development of social, psychological and scientific movements in
modern education.
, Philanthropinic Movement—Basedow.- Basedow realized German
educa^tion needed naturalism.
The school-rooms were dismal and the ■work ■was unpleasant,
physical training ■was neglected, and the discipline ■was severe.
Children were regarded as adults in miniature, and were so
treated both in their dress and their education. The current
schooling consisted largely of instruction in artificial deport¬
ment. The study of the classics composed the entire intellectual
curriculum, and the methods were purely grammatical.^
As a result, suggestions for educational improvement were made
^Arranged from S. C. Parker, The History of Modern Elementary Education,
New York, 1912, p. 206.
2
F. P. Graves, A. History of Education in Modern Times, New York, 1914, p.
26.
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lay Basedow, He had been impressed by the naturalistic education of Rousseau
whose principles he incorporated into his methods of teaching, Basedow
made the following suggestion:
, , ,education should be rendered practical in content and
playful in method,^
As a result of this suggestion with aid he founded the Philan-
thropinum ■which was a model school. The underlying principle of the
Philanthropinxmi was "everything according to nature,” The natural instincts
and interests only of the children were to be directed and not altogether
suppressed. Children were to be trained as children and not as adults, and
p
the methods of learning were to be adapted to their stage of mentality,^
Basedow advocated universal education but social distinctions
were recognized, Everyone was given industrial and physical training, and
the most striking characteristic of the school -was its recognition of child
interests and the improved methods of teaching.
Though the Philanthropinum became a fad and was soon closed, its
influence was felt. This step toward universal education advocated the
adoption of a complete national system of schools and introduced many new
ideas concerning methods and industrial training which form important parts
of modern educa-tion.
Philanthropic Movement,- The Philanthropic Movement had its
origin in England because of the terrible poverty which existed there.
The great industrial and mining development had not yet
begun. Tifages were low, employment was irregular, and the
laboring classes who numbered fully one-sixth of the total
population were clad in rags, lived in hovels, and often
went hungry. The opportunities for elemen'tary education had
become greatly reduced. . .Education was further injured by
the political and religious upheavals of the times, . .Hence




it gradually came to be almost impossible for the lower
classes to educate their children at all, and they generally
failed themselves to appreciate the value of an education.!
It began to be seen, . . .that large numbers of the
children of the poorest orders of society were not securing
even a minimTxm of schooling; and philanthropic persons co¬
operated in founding and maintaining "charity schools" to
teach morals and religion through teaching the children how
to read the Bible and to say the catechism of the Established
Church. The charity school movement received great accelera¬
tion. . .
Many of these schools were supported by endowment and subscrip¬
tion and there were many different kinds of charity schools founded by dif¬
ferent organizations and for different purposes. Among these charity schools
were "circulating charity schools". These schools aimed to teach pupils to
read the Bible and Tdien this was accomplished in one neighborhood, the
school was re-opened in another.
The Sunday School Movement by Robert Raikes was another form of
charity school which aided in the improvement of the slim, areas where poverty
and ignorance reigned. In Sunday Schools these poor children were taught
to read the Bible, spell, write and absorb the elements of religion.
Lancaster, an English Quaker, established the monitorial system.
His schools were designed to become real elementary schools for the poor.
The older pupils were used to assist in the instruction of the younger
children. In these schools as many poor children of the district were
taught as was possible,
, . .With the factory system and its increased employment of
women and children, the smaller children of the household were
allowed to suffer unbelievable neglect, YJith the purpose of
doing something to relieve their unhappy condition, Robert
Owen established an Infant School. . .This school was designed
primarily to take care of children from the age when they
could walk alone and did not require the constant attention
of an older person. These little children were to be collected
F. P, Graves, A-Mstory of Education in Modern Times, New York, 1914, p.
36.
2
E, H, Reisner, Nationalism and Education Since 1789, New York, 1922, p.
231.
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in suitable school surroundings and provided with an envdronment
which was to be not only morally wholesome and sanitary, but
educative in the rudiments of reading, writing, number, and
common school subjects.^
The educational motive was not to provide opportunities
for the children of the lower classes to raise themselves to
superior social stations, but to make them less of an eyesore
in the face of respectability, less of a challenge to the
moral susceptibilities of good people, and less open to the
blandishments of political radicals and the temptation to
violent social disturbance.^
The various types of charity schools that arose during the
eighteenth century and spread throughout the British Isles, America and
France paved the way for our present national and public education. The
masses were elevated through education. Philantlirophy in education repre¬
sents one of the most important social movements because (l) it provided
schooling for the poor, making them more efficient intellectually, morally,
and economically; (2) it paved the way for our present national and public
education; (s) it introduced better methods and equipments for classroom
purposes; (4) it introduced teacher training courses; (5) it encouraged a
movement toward the establishment of playgrounds; (6) it brought women into
the city schools of the United States.
. . .philanthropy in education complemented and continued the
work of Rousseau, and led to universal, national, and public
training for citizenship.^
Pumanistic Movement.- The Humanistic Movement of the Eignteenth
Century maintained that the study of classical antiquity was the basis of
all culture. This movement was a reaction in part against ecclesiasticism,
the realistic school represented by Rdimsseau, and the Philanthropinists.
The Important feature of the humanistic movement was the prominence which
^E. E. Reisner, op. cit., p. 238.
^Ibid., p. 241.
3
F. p. Graves, A History of Education in Hodqrn Ijmes, ,Kew!Y.ork, 1914, p.
74.
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it gave to Latin and ^reek. These languages were made the bases of educa¬
tion; the attempt to justify this prominence is shown in their value as a
means of culture and also as studies of practical utility.
The leading representatives of the humanistic tendency
in the eighteenth century were Gesner, Eeyne, hrnesti and
V»olf, They pursued the study of the ancient classics with
great enthusiasm and success, and succeeded in giving Greek
a place by the side of Latin in the higher education. They
raised Gennahy to the leadership in classical learning—a
position it has held ever since,^
The study of the ancient language is unequaled in
disciplinary worthy and the literature of Greece and Rome
contain incomparable models of style. Hence the study of
Latin and Greek gives strength to the faculties and culti¬
vation to the taste. * .The study of Latin and Greek possesses
great practical worth, inasmuch as it furnishes a valuable
acquaintance with English etymology and general grammar, leads
to a vaste storehouse of knowledge, and gives a better under¬
standing of the present, which has its roots in the past,^
Niethammer, a prominent humanist of the latter part of the
eighteenth century, summarizes the aims of the Humanists as follows:
1, Humanism aims at general culture.
2, Humanism seeks to exercise and strengthen the mind.
3, Humanism demands but few subjects of study.
4, Humanism exercises the mind with ideas.
5, Humanism deals with the true, the beautiful, and the
good, the elements of human culture.
B. Humanism finds its subjects of study in classical
antiquity,
7, Humanism regards learning as a serious employment,
8, Humanism leads to thoroughness in a few things,
9, Humanism cultivates the memory, the repository of
knowledge.3
^F, V, H, Painter, op, cit., pp, 263-264.
^Ibid., pp. 279-28§.
Ibid., p, 281, Re-arranged from Painter.
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Just as the other movements of the eighteenth century have had
far-reaching effects upon modern education, so has Kiananism had its ef¬
fects* The results of Humanism are as follows:
1, Humanism gave Greek a place in higher education.
2, Eiunanism raised Germany to the leadership in classical learning—the
position which it holds today.
3, Humanism influenced the college curriculian of England and America.
Humanism like the other movements of the eighteenth century was
regulated by the movements and theories of the nineteenth and twentieth
centuries. The modern world in Tidiich vre are to play our parts, should
not be ignored in our courses of instruction. Considered in its external
relations, the end of education is to prepare us for useful living. Great
nations are moving upon the stage of the twentieth century; investigators
are at work in all Christian lands; international relations are becoming
closer each year; the whole earth, bound together by telegraph and com¬
mercial interests, daily challenges our thought. In view of these facts,
many hold that it is not wise to require a young man to spend his best
years in Greece and Rome as a preparation for intelligent living in the
twentieth century, the grandest century that the world has seen. It leaves
too large a gap between the college and practical life. Hence Latin and
Greek, notwithstanding the stubborn resistance of the himianists, are being
gradually retired from their former prominence to make way for the Mother-
tongue, the natural sciences, and the modern languages,^
A significant feature of the educational thought of the past
centuries has been the fact that this thought has been one general move¬
ment merging gradually into another, Monasticism for example gave way to
^F, V. K. Painter, op. cit., p. 283,
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Scholasticism; Scholasticism to Humanism; Humanism to Realism; Realism to
eighteenth century Naturalism, None of these trends of thought ms ever
completely eclipsed, however, with the result that the element for which
each of thent stood still formed a part of human thought in the centuries
■which followed. Beginning with the latter part of the eighteenth century
and continuing through the nineteenth century the educational movement
became not Just another great indiiddual movement but the more or less
coordinate results of several movements in education.
No previous age in the world’s history has been so prolific in
great educators, "vd-th systems of education so comprehensive and far-
reaching in their effects upon the minds of men as we shall witness in
Europe and America during the nineteenth century which is called "Modern
Times," Curing this period the field of knowledge was not only widened,
but it was brought -within the reach of the masses,
"This great expansion of knowledge, with its broader out¬
look upon life, could not remain wri.thout influence upon educa¬
tion, The century is without parallel in its educational
progress. Near its beginning a few great thinkers and educa¬
tors, , ,laid the foundations of educational science. More
rational methods were de-vised, ^he principles of human dignity
and equality, as proclaimed by the American and French Revolu¬
tions, called for popular education. The state assumed control
of education, and to a greater or less degree established schools
of every grade. The worth of the individual, as proclaimed in
the teachings of Christianity, was recognized, and female edu¬
cation received a degree of attention unkno-wn in the past.
Teaching -was recognized as a profession that required special
training; and -fco this end a new class of fitting schools was
established in large numbers. Better school houses were built;
and, for more efficient instruction, libraries, laboratories,
and apparatus of various kinds, were provided. In no other
particular, perhaps, -was the nineteenth century—so remarkable
in many -ways—more distinguished than for its progress in
education,"1
5^he nineteenth century movements or approaches to the problem of
education may be classified as follows: Psychological, Philosophical,
F, V, N, Painter, op. clt,. p, 284,
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Humanistic, Social and Scientific. As stated before, none of these ap¬
proaches was new. All had been used more or less in centuries gone by
but in the nineteenth century these different forms of dealing with
education merely took on a new meaning as well as a new and a different
type of leadership under new and different world conditions. The leaders
of educational thought who followed the Psychological approach were
Pestalozzi, Froebel, Herbart and G, Stanley Hall. The Philosophical
group was made up of Fichte, Kant, Hegel and W. T. Harris. The Humanists
were Emerson, Carlyle, Ruskin, John Stuart Mill, Matthew Arnold and John
Henry Hewman. fhe nineteenth century Socialists were Bell, Lancaster,
Robert Owen and ?^ard. Those educators who approached education from the
standpoint of science were Horace Kiann, Herbert Spencer, Huxley and Eliot.
The Psychological Movement.- The Psychological Movement based
upon child study originated from Rousseau's idea that education was es¬
sentially a matter of the free and unrestricted development of the powers
implanted in the individual by nature. As a result of this idea educators
interested in the views of Rousseau concerned themselves primarily with
the nature of the mind and its workings and had as their aim the scientific
study of the mind. The leaders of this group were*
Johann Heinrich Pestalozzi.- Pestalozzi was the first of the men
inspired by Rousseau to psychologize education. He based his fimdamental
principle of education upon sense-perception. Sense-perception he con¬
sidered the real foundation of our knowledge, and observation the basis
of all instruction. His emphasis on perception led to a knowledge of the
physical world and resulted in an emphasis upon nature study, geography,
drawing and oral comnosition. Through education he aimed (l) to bring
about a reformed society characterized by virtue in the individual and
justice in the state. This reformed society could only be brought about
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when every individual, however poor and humble, had been properly educated;
(2) for universal education, it was his belief that it was the right of
every child to be educated, ^he masses would be uplifted from their
wretched condition only v/hen the education of each individual consisted
in the development of all of his powers and faculties; (s) to bring about
a new method of instruction by emphasizing the object lesson and oral
teaching. He was the forerunner of modern pedagogy in that he substituted
experimentation for tradition in classroom practice. Studying the book
and reproducing it filled the child's mind with hazy ideas whereas teach¬
ing through observation of concrete material within the child’s experience
gave him clear ideas and trained him in oral expression; (4) for love and
sympathy between pupil and teacher. Pestalozzi transformed the schoolroom
from a place of terror to one of joy; (5) for industrial education as a
means of reforming the juvenile delinquents. The industrial education
which is receiving most general support today had its beginning in Pestalozzi.
Pestalozzi’s. contributions to educational reform were many but
the most outstanding contributions -were first, he democratized education.
Ee maintained that it was the right of every child to have his powers fully
developed. Second, he psychologized education. Children are educated by
developing, unfolding and strengthening the powers of their minds. Third,
he systematized observations of the growth of children. Fourth, he revolu¬
tionized discipline. Fiflh, his greatest contribution to educational
reform was the new methods and new materials of instruction. Sixth, he
made the study of education a science.
The influence of Pestalozzi*s reform upon education was far-
reaching. It spread over Europe and the United States.
The deciding influence in the introduction of Pestalozzian-
ism in the United States was the Oswego Movement inaugurated in
1860 by EdYrard A. Sheldon. . .The Oswego Movement determined
the kind of Pestalozzianism that was to prevail in American
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schools, because it -was inaugurated at a psychological moment. . •
The Oswego system emphasized the "object lesson" as a chief
method of instruction, but was severely criticized by some
educators on the ground of formalism. Nevertheless it re¬
ceived the approval of a committee of the National Educa¬
tion Association in 1865 and for the next generation it was
the most important single influence in the development of
American schools.^
Friedrich Viiilhelm A.ugust Froebel.- He was a disciple of Pestalozzi
but different from him in that he did not derive his educational theories
from experience. He based his whole theory of education upon what he
considered the center of all philosophy—unity. Froebel maintained that
education must develop the physical body and its powers by means of a
well-ordered physical activity. To him the chief characteristic of the
child is self-activity determined by his own interests and desires. He
emphasised motor-expression, education by doing and made this idea the
essential instead of the incidental factor in school work. With Froebel
motor-expression was very essential to the educative process.
Froebel's most renowned contribution to education is the kinder¬
garten. Though the infant schools preceded it by a few years, the two
schools were different and the kindergarten was far more important because
it had a scientific educational foundation. The kindergarten conformed
to the child's instincts, impulses, and feelings by allowing self-activity
to manifest itself in play which is an essential means of education.
Through the kindergarten Froebel aimed to secure development in the child
by helping him to express himself. The forms of expression which Froebel
used—namely, gesture, song, and construction—are used in the kindergar¬
tens today.
Froebelianism spread rapidly through Europe and the United
— 1— " —
S. P. Duggan, A Student's Textbook in the History of Education, New York,
1916, pp. 242-243;
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States. He advocated play and manual training and today both have their
places in all branches of education, elementary, secondary and high. The
kindergarten has become a part of the public school system of most cities
of this country, ^his movement -mas first introduced into the United
States by a German who came to this country after the Prussian Revolution
in 1848. Today the kindergarten movement is an important feature in
f’rogressive Education. Froebel's views have not only influenced primary
school education but many other cultural movements have been affected.
The makers of toys and games and even the comic sections of today's
newspapers have been greatly influenced by his ideas.
Johann Friedrich Herbart.- Herbart is called the ’’father of
modern psychology” and the "father of the modem science of education,"
He maintained that the term "virtue" expresses the whole purpose of edu¬
cation and has its beginnings in knowledge and its end in action.
Modern education is deeply indebted to Herbart for two peda¬
gogical doctrines, the doctrines of concentration and correlation which
are applied to present-day education. Concentration is the unification of
all school instruction upon one central core study, either literature or
literature combined with history. "Correlation" is the process yhich makes
the one subject central but each topic studied relates to all other sub¬
jects, At the beginning of the tii'-'entieth century there was a reaction
against correlation and concentration due to the beginning of a psychology
of specific reforms which displaced the Herbartian psychology.
Modern education owes the five formal steps of the recitation to
Herbart, They are Preparation, Presentation, Association, Generalization
and Application. These five formal steps have been classified as foming
the best method of the recitation. Some are still essential in every
well-planned learning exercise.
His contributions to modern educational thought were his prin¬
ciples and methods -vdiich have had a profound effect on modern educational
practice in the United States and Germany, two coxmtries which have made
the greatest progress in education during the latter part of the nine¬
teenth century and of the first decade of the tw^itieth century.
The Herbartian Movement was brought to the United States by men
who had studied at Jena. The most influential of these men were Charles
De Garmo and Charles and Frank McJuurray. Each published a book on "Methods"
based on the principles and methods of Herbert. Later they established
the National Herbartian Society which confined itself to the study of
Herbartian topics, such as interest, correlation, apperception, the
method of the recitation and moral education. This society later became
the National Society for the Study of Education. Today the Herbartian
terms have been changed into new forms of thought but they are still to be
found in textbooks on method and curriculum.
G. Stanley Hall.- Toward the end of the nineteenth century a new
and typically original phase of educational thought developed in the form
of the so-called genetic psychology which was a study of the evolution of
the mind. The leader of this movement was Granville Stanley Hall, an
American, who was inspired by Charles Darwin’s celebrated work, "The Ori¬
gin of Species." He became very interested in the evolutionary theory and
it has been said that wlmt Darwin and his followers did to piece together
the various lines of evidence for the evolution of biological life from
single cellular forms to the complex human body. Hall endeavored to do
for the mind. He was a scientific adventurer in the world of psychic
phenomena•
His fundamental theory was that mental and physical life are
always parallel. In other words, he held thafathers is no psychosis
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•vdthout neurosi^'.^ Dr. Hall began the movement for the scientific study
of child nature and development which spread throughout the United States
and Europe. He devoted his literature to the education of youth and
aroused interest in the problems of secondary education and also stimulated
experimentation in the solution of these problems. Eis chief contribution
to modern education was the study of adolescence. He is considered today
as the ’’Creator” of the science of adolescence.
Hall as a theorist was very much like Rousseau and Froebel. He
emphasized many ideas that they emphasized, chiefly human development in
the distinct stages—infancy, childhood, youth, and adolescence; and the
play motive both physically and mentally using myths, fairy tales and
Mother Goose Rhymes as play for the mind. He, like Froebel, considered
play as essential to education. Eis influence has been far-reaching and
his ideas have modified present educational procedures.
Thus the Psychological Movement with its outstanding leaders
brought about not so many changes in the subject matter, organization and
administration of education but rather it led to better methods of
teaching, better training of teachers, a better understanding of the
nature of the educational process, and it made prominent the science or
study of adolescence which caused many educators to become interested
in secondary education.
Philosophical Educational Movement.- The thing which sets apart
the purely philosophical approach to the problem of education was its
metaphysical aspect. In a word, the philosophical movement hoped to
solve the intricacies of education by formulating a logic of education,
^^hile the philosophical movement within itself never reached what might
Eby and Arrowood, The Development of Modern Education, New York, 1934,
pp. 843-844, ———
24
be termed a direct educative influence, it served its purpose exceptionally
v/ell. It gave the basis for;much of the educational -work carried on in a
more practical way by the leaders of the psychological and the scientific
approaches to education.
Immanuel Kant.- He is best known to the world of thought as a
philosopher. It was through his ’’Critique of Pure Reason” and other philo¬
sophical works that this famous German writer made his greatest contribu¬
tion to education. Through him education entered into relations with
philosophy. Kant’s theory was that the complete aim of education can be
accomplished only when man is disciplined, cultured, civilized and moral¬
ized. His greatest contribution to educational thought is his ethical
principles which required that each individual not only have a right to
life, liberty and the pursuit of happiness but that he have a right to the
development of his native capacities. Kant gave the world a higher appre¬
ciation of the inherent worth of the individual. Many philosophical
definitions of education may be traced to the influence of Kant.
Johann Gottlieb Fichte.- Fichte was a follower of Kant. His aim
of education was to make an independent ego, a self-active, self-
determinate, creative personality the master of himself and environment.
For him the ultimate aim of all education was to raise his country to the
position where it should lead the whole vrorld in the progress of science
and culture.
His greatest contribution was to his country. In a series of
’’Addresses to the German llation" after they had been humiliated by Hapoleon,
he urged the leaders to turn to education to rescue Prussia from the
mideries which had overwhelmed it. German thinkers were stirred as never
before. As a result of his efforts a national reorganization of education
with national ends in view took place. Germany is indebted to Fichte for
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her present system of education. If he had lived to look at his country
at the beginning of the twentieth century, he would have felt that his
ideals had come true.
This idea of national reorganization influenced rmt only Germany
but other European countries and America, This reorganization particular¬
ly affected the development of the American universities because many
university teachers received their specialized training in the German
universities. The lecture, the seminar, laboratory investigation, re¬
search, the doctorate, academic freedom in study and teaching are the
distinctive contributions to our university development drawn from German
lands, John Hopkins University at Baltimore was founded on the German
model and rras the first distinctively research university in America,
German universities have become acknowledged centers of scientific re¬
search for the whole world,
Luqueer Frederick Hegel,- Hegel, the Idealist, maintained that
the aim of all education shoiild be to train for citizenship in a good
state and that education through the medium of culture should make one
free, Hegel’s aim is one of the important aims of education today, namely,
training the child to be a good citizen,
William T, Harris,- Harris stated that the aim of American edu¬
cation should be the curbing and directing of any self-activity which is
manifested, American education owes to Dr, Harris the introduction of
so many good influences. He was the first superintendent of education
to m.ake the kindergarten a part of the public school system. Since that
time most of the larger cities of the country have made the kindergarten
a part of the public school system. During the present century the
kindergarten movement has had a most remarkable growth.
The Humanistic Movement,- The Humanistic, Social and Scientific
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approaches were drawn from the field of literature, sociology, philosophy
and religion. The Humanistic thought was typically one possessed of able
leadership. The leaders were certainly men with hearts and souls. Their
slogan was "equal opportunity for all." Under the influence of the
leaders of this movement plus the impetus given by the social advocates
the free school idea was made a reality and public education became an
actuality. It was the humanistic element in education which held education
to the principles which were based upon common sense until such a time as
the educational scientists were able to take over the job at the close of
this epoch-making century. Representatives of the Humanistic Movement
were in all lands. Men of different callings, different languages and
different religions but they had a single purpose—"Service to Humanity."
These representatives were Emerson, Carlyle, Ruskim, Mill, Matthew Arnold
and John Henry Newman.
Ralph YiFaldo Enerson.- This American was the greatest humanist of
them all. He was an intellectual leader of American life and culture
■whose influence profoundly affected higher education in this country. To
Emerson all forces of the -whole world served as educators. Earth, air,
sky and sea together with humanity formed the great school of life.
Thomas Carlyle.- Carlyle stated that the chief aim of education
•was the development of the intellect and the love of wisdom -was the chief
end of life.
John Ruskin.- His idea •mas that education should train for oc¬
cupation and should develop in the irdividual a knightly character.
Education should develop these three attributes in an individual, namely,
peace, obedience and faith.
John Stuart Mill.- He stated that the aim of education should
be training rather than an accumulation of knowledge.
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Matthew Arnold.- Arnold was one of the world’s greatest educators.
Eis struggles for educational reform in England, while a iratter of history,
are today finding themselves more and more reaching a state of realization.
John Henry Eewimn.- Eewman was like John Locke in that he based
educational aims upon reason. Human reason, its nature, character, pos¬
sibilities, and limitations, was the thing which concerned this great
thinker and theologian.
Mary American leaders of the Humanistic Movement sought the in¬
tellectual atmosphere of Germany and brought back to America its scholarly
riches and stimulating enthusiasm. The influence of American students who
had received their higher training in Germany is well stated by Dr. Charles
F. Thwing, in his"tiistory of Higher Education in America.”
The men, therefore, who went from American colleges to
German universities in the threescore years and ten...re¬
turning to their native land, profoundly influenced American
education. They brought back with them a spirit of freedom
in learning and of freedom in teaching, together with a keen
and large appreciation of scholarship. The university in¬
spired each of these men to engage in independent research
and thought; it quickened the instinct of creation; it aroused
a sense of scholarship; it gave an appreciation of the value of
scholastic tools, such as libraries and laboratories. Further¬
more, it gave to each man a sense of liberty both as a student
and as a teacher....
Wissenschaft, Lernfreiheit, and Lehrfreiheit were the
rallying cry which inspired American students trained in
Germany for doing their great work as teachers and as leaders
in their native country, German influence is now passing,
as have passed the French and the English. But for the three-
quarters of the century in vj-hich it was dominant its worth in
the development of America was great.!
The Social Movement.- The social aspect of education was dominant
among all of the educationalists of the nineteenth century but there w^ere
some who emphasized it more than others. The educators vho seem to have
stood out among the v/hole group as exponents of the social theory of
^Eby and Arrowood, op. cit., pp, 734-735. Quoted from Chas, F, Thwing,
History of Higher Education in America, Hew York, 1906, pp, 321-322,
education were such men as Bell, Lancaster, Robert Owen and Raikes. The
outstanding aim of social education was the uplifting of the poor and the
oppressed by means of an education which should be free to all. This
movement had a social influence if not a pedagogical influence on the
education of the years to come. This movement brought about free schools
in Europe and Anerica and much is due to the spirit back of the motives
of the leaders of the Social Movement, Ifthere this movement will end no
one knows. In its most extreme forms, social education is on trial today.
The educational experiments of Bell, Lancaster, Owen and Ward
have been discussed by educators largely for two reasons: first, because
of the peculiar method used, the monitorial plan. This idea originated
by Andrew Bell was to so organize schools that most of the teaching vms
to be done by the pupils. The student-teachers were the older pupils and
were called monitors. By tliis method a large number of students were
taught. The Monitorial schools were not effective long because it was
soon discovered that the pupils needed well-trained and intelligent
instructors and the monitors were deprived of the same need. Second, be¬
cause of the aim which stood back of their institutions. The outstanding
aim of social education was educating the poor by means of free instruction.
This aim brought about the establishment of National Public School Systems.
The Scientific Approach.- The approach to education from the
viewpoint of Science was not a nineteenth century discovery. The movement
had its beginning during the time of the sense realists but lost its hold
after that period and never came into existence again until the nineteenth
centiury. The scientific spirit dominates our age.
lnvestigation~systematic, minute, and prolonged—has in
large, measures supplanted m-etaphysical speculation. Tradition
has lost much of its power; and with their growing intelligence
men are less willing to be guided by the dicta of mere author¬
ity, Careful and patient toilers are at work in every depart¬
ment of learning; and Nature, questioned as never before, is
gradually yielding up her secrets. The same patient methods
of investigation are applied to the study of the mind, the
origin of itan, and the history of the past.,,,As a natural
consequence of this vast enlargement of the field of human
knowledge, the courses of study in schools of all grades
have been expanded and modified. In the primary schools
we have what are called nature studies, through v^hich the
children are made acquainted with the elements of science.
In the secondary schools and colleges the curricula have
been made to include such studies as physics, chemistry,
botany and geology, astronomy and physiologyi,. . .in the
universities the natural sciences.r:4.',have been'divided and
distributed among specialists who push their investigations
to the remotest confines of knowledge,^
The representatives of the Scientific Mpvement are Kann, Spencer,
Huxley and l^liot, Horace Hann, one of the most outstanding American edu¬
cators during the nineteenth century, may be called the "Organizer” of
the public school system as it exists today in America. He emphasized
universal education and brought about the following educational reforms;
1. The establishment of public normal schools for the
proper training of teachers. These schools were highly suc¬
cessful from the start and have had great influence in ele¬
vating the teaching vocation in public esteem.
2, The gradual substitution of the public high school
for the private academy.
3, The adoption of new agencies for increasing the
efficiency of teachers, stich as teachers' institutes and .
school libraries,
4. The adoption of new methods of teaching, especially
Pestalozzian object lessons and oral instruction,^
Ko one did more than Horace llann to establish in the
minds of the ismerican people the conception that education
should be universal, nonsectarian, and free, and that its
aim should be social efficiency, civic virtue, and character,
rather than mere learning or the advancement of sectaria.n
ends.^
Herbert Spencer.- Spencer, an English philosopher, bases his
^F, V, K, Painter, op. cit., pp. 347-348.
2S,P, Duggan, op. cit,, p, 360.
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system of philosophy on the theory of evolution. ?»'hen a boy he developed
a spirit of scientific investigation. His treatise on "Education: In¬
tellectual, Moral, and Physical" changed to a greater or less degree, the
educational studies and methods of England and America. He maintains in
this treatise that the function of education is to prepare us for complete
living. This can be done only through the study of certain scientific
subjects. Spencer liolds that natural science is the basis of education.
Eis great contribution to educational progress was made in the first essay,
"What Knowledge is Most Worth." This treatise gave a new emphasis to edu¬
cation, the importance of science study in all divisions of the school.
Thomas Huxley.- To Huxley the ilindamental aim of education is
solving the game of life. The discussion which followed Spencer's work
gave a new conception of the aim of education, namely adjustment to the
life one is to live. This aim formulated a new definition of liberal edu¬
cation T/hich is so clearly stated by Thomas Huxley, a noted English
Scientist. He states:
That man, I thirjk, ^ • .has .had a liberal . education}who has
been so trained in his youth that his body is the ready servant
of his will, and does with ease and pleasure all the vrork that,
as a mechanism, it is capable of; whose intellect is a clear,
cold logic-engine, vdth all its parts of equal strength, and
in smooth working order, ready, like a steam-engine, to be
turned to any kind of work, and spin the gossamers as well as
forge the anchors of the mindj vfhose mind is stored with a
knowledge of the great and fundamental truths of Nature and
of the lav^s of her operations; one who, no stunted ascetic,
is full of life and fire, but whose passions are trained to
come to heel by a vigorous will, the servant of a tender
conscience; who has learned to love all beauty, whether of
nature or art, to hate all vileness, and to respect others
as himself.^
Charles W. Eliot.- Eliot was one of the representatives of the
Spencerian Movement in the United States. He advocated the equivalence
F. V. N. Painter, op. clt., pp. 5-6.
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in value of the sciences in the course of study and the right of election
in studies. The elective system -vdiich he introduced into America was
gradually adopted by most of the colleges and universities. Eliot also
encouraged the enrichment of the elementary school curriculum by including
classical literature in preference to ordinary readers which contained
mere scraps of literature. His fundamental aim of all education was to
enable one to enjoy a rational existence. Eliot, like other leaders,
influenced American education and made definite contributions to educa¬
tional thought.
Stimmary.- The eighteenth and nineteenth centuries of educational
progress were quite unlike their predecessors. No single individual
movement dominated the vrorld of educational thought. One finds in these
centuries especially the nineteenth century at least five general trends
of thinking, namely, philosophical, psychological, humanistic, social and
scientific. This period of "Modern Times” is a stabilizing period for
educational ideas. The best was taken out of Classicism, Monasticism,
Humanism, Realism and Naturalism. The nineteenth century theorists put
all of these ideas togelther, added to them other ideas developed in the
light of modern thought and gave to the twentieth century a well-developed
philosophy upon which to build a complete as wrell as a unified set of edu¬
cational aims. In these two periods, the eighteenth and nineteenth cen¬
turies these movements in reality, constitute one gigantic educational
movement the end of which has not been reached.
Aims represent the principal means through w'hich the society
w^hich establishes and maintains all educational system indicates the ends
which the system should serve. The direct source of aims of education is
the ideals of the society which maintains the educational system. The
great movements of the eighteenth and nineteenth centuries have contributed
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many aims to educational thought. In the main each movement has em¬
phasised individuality and the importance of making instruction conform
to the individual needs and aptitudes of the child. The chief aim of
education is to prepare the individual to adjust himself to an ever-
changing environment and prepare him for life under institutions that are
constantly being modified. Though individuality is emphasized, each move¬
ment has also exerted some influence on method, on purpose, on organiza¬
tion and on subject matter. The most prominent aims of these movements
can be summarized in a few sentences.
The Psychological aim of education was to develop the individual
and fit him for his place in life by improving the methods of instruction;
the Philosophical aim was to develop the individual and train him for
citizenship in a good state; the Humanistic aim was the development of
culture in each individual; the Social aim was to prepare the individual
for successful participation in the economic, political and social
activities of Ms fellows and has resulted in making education universal
and free; the Scientific aim stated that education should not only give
to the individual such knowledge as would enable him to perform intelli¬
gently the various duties of life, but it should give the best possible
training to all of his mental faculties. Education should meet the needs
of modern life. The Scientific aim of education was social efficiency.
These movements have influenced educational aims of the present century.
Today there is a combination of psychological, philosophical, hvimanistic,
social and scientific influences.
CHAPTER III
NE?.' EUCPHASIS AT TEE BEGIMIFG OF THE TWEMTIETE CMTURY
By the da-vm of the twentieth century or the year 1900 education
was pretty well under way. There w^as a complete break from tradition and
as a result of the movements named in former chapters, education was
placed under the control of the state and universal systems were adopted
everywhere. Free public education for all was in vogue. Girls as vrell
as boys, the poor as well as the rich were trained in kindergartens,
elementary schools, secondary schools, colleges and universities which
existed in America and the leading countries of Europe, Compulsory edu¬
cation had made its debut and there was marked improvement in the school
buildings, equipment, and efficiency of the teachers due to the normal
schools that were established by Horace Kann, one of the nineteenth century
educators. Industrial or manual training schools and technological schools
for the purpose of imparting scientific knowledge and practical skill in
the useful arts were established, l^he rapid growth of education up to the
twentieth century was marvelous and the chief aim of education at this
time was to better adjust and adapt the individual to society. Thus the
educators of the tvrentieth century put forth conscious efforts to develop
the irdividual and harmonize him with society. In the twentieth century
or ’’Modernistic Period” the individual in relation to the social whole to
which he belongs has been a problem of interest. This has been due
mainly to the social changes that have resulted in the industrial and
political revolutions which have marked the ’’liidern Age.”
The Industrial Revolution.- The Revolution brought about the
development of factories, railroads, steamship lines and other modern
conveniences or inventions. Nations long primitive and secluded have
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"been modernized and industrialized; century-old trades and skills have been
destroyed by machinery. Very little is done today as it vras done a century
ago. The effects of all these changes in the mode of living have been
far-reaching and have caused many educational problems. Once the ability
to read and write distinguished the educated man but today to know only
these simple arts is to be an uneducated person who can hardly exist in
this complex civilization. ”lt is the attempt to remould the school and
to malce of it a more potent instrument of the State for promoting national
consciousness and political, social, and industrial welfare that has been
behind the many changes and expansions and extensions of education which
have marked the past half-century in all the leading world nations, and
which underlie the most pressing problems in educational readjustment
to-day.”^
Since the Industrial and Political Revolutions brought about so
many social changes the new emphasis at the beginning of the twentieth
century was to develop the individual for his place in society by giving
him new and more extended training to prepare him for the work of life.
With the spread of democratic ideas there has come a necessity for mass
education which has led to the reorganization of the elementary school,
multiplication of secondary schools, curriculum revision, vocational
training, establishment of systems of evening schools, adult education,
university extension, education of the handicapped, education of the
superior child, science and art instruction in special centers, continua¬
tion schools, and multiplication of libraries.
The greatest advances in the development of the educational
system since the beginning of the twentieth century have been made in
the United States. Other countries, especially Germany and France, have
^E. P. Cubberly, The history of Education, Eew York, 1920, p, 737.
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also made remarkable progress but the United States has come to be looked
upon as the model of educational progress and the American theories are
having much influence upon European education.
Some of the leading tvjentieth century educational theorists are
John Dewey, Edward Thorndike, William Kilpatrick, Charles Judd, Thomas
Briggs, Alexander Inglis, Boyd Bode, David Snedden, Ross Finney, Ernest
Eorn, Herman E» Horne, Edward Reisner, Franklin Bobbitt, William Bagley
and George Counts. This list is by no means complete but these leaders
have been mentioned because they have definitely affected the educational
ideals and purposes of present-day education.
The Progressive Movement.- Prior to 1900 there was a slow but
gradual change in educational thought and when the twentieth century
came emphasis upon the individual and personal element "©as replaced by
enphasis upon the social or the value of being prepared to live in an
organized society. The theme or motive of the twentieth century seems to
be the social motive. The first exponent of the social aim in education
is John Dewey.
. . .-Better perhaps than anyone else he has thought out and
stated a new educational philosophy, suited to the changed and
changing conditions of human living. His work both experimental
and theoretical, has tended both to re-psychologize and socialize
education; to give to it a practical content along scientific
and industrial lines; and to interpret to the child the new
social and industrial conditions of modern society by connecting
the activities of the school closely with those of real life.T
Dewey became interested in philosophy at an early age. After his
graduation at John Hopkins, he received an appointment as a professor in
the Department of Philosophy at the University of Michigan. Later he
became a manber of the faculty at the University of Chicago. While there
many of his ideals of education were formed and it was at that time that
^E. P. Cubberly;,op^.citI,^ p. 781.
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he becaiiie interested in the reform of the educational theories of the day.
During his stay at the UniTersity of Chicago he "was made the director of
the School of Education. Here in his experimental school it became pos¬
sible for him to put many of his ideas into practice.
His outlook on education seems to reflect the industrial revolu¬
tion and the development of democracy, for he wants to teach through the
practice of the arts and discipline of the industrial world. Dewey's idea
is that education involves not merely learning but play, construction,
the use of tools, contact with nature, expression and activity.
The work of the school is in a large part to reduce the
complejdty of modem life to such terms as children can under¬
stand and to introduce the child to modern life through sim¬
plified expression.!
In Dewey's school the work of the teacher was largely that of "planning,
guiding, and interposing pedagogical interference to direct the activities
of the children along lines that would be helpful and educationally profit¬
able.
These ideas of Dewey might be called an outgrowth of former
theories with his own interpretations of them, for they can be seen in
part in the educational philosophies of the past. Dewey believes that
social efficiency and not merely knowledge is the end to be sought in
education, and that it is to come through the participation of the child
in the activities of an institution of society such as the school. Demo¬
cracy in education might then be one interpretation of his beliefs. He
says
Democracy means freeing intelligence for independent
effectiveness, the emancipation of mind as an individual
organ to do its own vrork.^
^E. P. Cubberly, Education in the United States, Boston, 1934, p. 360.
^Ibid., p. 445.
3
John Dewey, "Democracy in Education", H. E. A. Journal, (December, 1929),
p. 287.
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Freedom of action without freedom of thought behind it, which
characterized a great many of the so-called "activities" in certain
schools, is to him only chaos. They must accompany one another always.
Dewey believes that in order for the child who should profit directly
from his school experience to do so there must be "conditions which will
give outlet, and hence direction to a grovring intelligence."1-. The child
needs "first hand experience", he must inquire for himself rather than
acquire from the teacher and books. He should be allowed to experiment,
perhaps in gardens and work shops out of doors, or in some sort of con¬
struction work inside. There must somehow be secured in the school the
copartnership of social growth and scientific inquiry. Dewey states.
The change which is coming into our schools is the shift¬
ing of the center of gravityi It is a change, a revolution,
not unlike that introduced by Copernicus when the astronomical
center shifted from the earth to the sun. In this case the
child becomes the sun about which the appliances of education
revolve; he is the center about I'diich they are organized.^
Dewey’s whole philosophy is best set forth in his "Pedagogical
Creed." It is as follows:
Article One—TOiat Education Is—I believe that all educa¬
tion proceeds by the participation of the individual in the
social consciousness of the race. This process begins un¬
consciously almost at birth, and is continually shaping the
individual's powers, saturating his consciousness, forming
his habits, training his ideas, and arousing his feelings
and emotions. Through this unconscious education the indi¬
vidual gradually comes to share in the intellectual and moral
resources which humanity lias succeeded in getting together...
the only true education comes through the stimulation of the
child's povrers by the demands of the social situations in
which he finds himself. Through these demands he is stimulated
to act as a member of a unity, to emerge from his original
narrowness of action and feeling, and to conceive of himself
from the standpoint of the -vrelfare of the group to which he
belongs....In sum, I believe that the individual who is to
be educated is a social individual, and that society is an
organic union of individuals. If we eliminate the social
^John Deavey, loc. cit., p. 289.
2
John Dewey, The School and Society, Chicago,,1900, p. 35.
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factor from the child we are left only with an abstraction;
if vre eliminate the individual factor from society we are
left only with an inert and lifeless mass. Education, there¬
fore, must begin "with a psychological insight into the child’s
capacities, interests and habits. It must be controlled at
every point by reference to these same considerations. These
pov^ers, interests, and habits must be continually interpreted—
we must know what they mean. They must be translated into
terms of their social equivalents—into terms of what they are
capable of in the way of social service.
Article T-wo—Vi'hat the School Is—I believe that the school
is primarily a social institution. Education being a social
process, the school is simply that form of community life in
which all those agencies are concentrated that will be most
effective in bringing the child to share in the inherited
resources of the race, and to use his own powers for social
ends. Education, therefore, is a process of living and not
a preparation for future living. The school must represent
present life—life as real and vital to the child as that
which he carries on in the home, in the neighborhood, or on
the playground.,.the school, as an institution, should simplify
existing social life; should reduce it, as it were, to an
embryonic form. Existing life is so complex that the child
cannot be brought into contact with it v/ithout either confusion
or distraction,.as such simplified social life, the school
life should grow gradually out of the home life; the.t it should
take up and continue the activities with ■which the child is
already familiar in the home—it should exhibit these activities
to the child, and reproduce them in such •w.nys that the child
■willl gradually learn the meaning of them, and be capable of
playing his own part in relation to them.
Article Three—The Subject Matter of Education—I believe
that the social life of the child is the basis of omncentration,
or correlation, in all his training or gro'vifth. The social life
gives the unconscious unity and the background of all his ef¬
forts and of all his attainments—the subject matter of the
school curriculum should make a gradual differentiation out
of the primitive unconscious unity of social life...the true
center of correlation on the school subjects is not science,
nor literature, nor history, nor geography, but the child’s
own social activities.
Article Four—The Nature of Method—I believe that the
question of method is ultimately reducible to the question of
the order of development of the child’s powers and interests.
The law for presenting and treating material is the law im¬
plicit within the child's o\to nature.
Article Five—The School and Social Progress—Education
is the fundairuantal method of social progress and reform. All
reforms which rest simply upon the enactment of law, or the
threatening of certain penalties or upon changes in mechanical
or outward arrangements are transitory and futile...the com-
S9
munity’s duty to education is, therefore, its paramount moral duty.
By law and punislment, by social agitation and discussion, society
can regulate and form itself in a more or less haphazard and
chance way. But through education society can formulate its
own purposes, can organize its ovm means and resources, and thus
shape itself with definiteness and economy in the direction in
which it wishes to move.l
Due to the influence of Dewey there has come about within the last
thirty-five years a decided change in educational procedure. There has
been a modification in the curriculum. Studies which refer directly to
the life of the world outside have been introduced. The children are
given information and skills which will apply to their activity and parti¬
cipation in the life of society instead of merely the formal things which
seem to have no direct bearing on the life outside of the school. There
has been an increasing emphasis upon significant and really worthwhile
pupil activity, ^he children are being allowed to participate more and
more in the life of the school. In the school government there is a great
deal more freedom, the students being allowed to participate in all things
which are related to theia. There are student offices connected with
practically all of the activities of the school government. There are
very few schools today without "student government." Self-direction has
been gradually coming into the schools, enabling the pupils to direct
their lives and often permitting them to choose the subjects they wish to
take and sometimes allowing them to pursue courses along lines of their
own choosing and interests.
Due to Dewey's influence not only has the life of the school
changed but there has been a radical change in the buildings and equip¬
ment. The small, poorly lighted, poorly ventilated frame buildings have
been replaced by large, beautiful, well-lighted, well-ventilated brick
^John Dewey, "Pedagogical Creed", 1. E. A. Journal, (December, 1929),
pp. 291-295.
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"buildings with all modern conveniences and equipment. The uncomfortable
desks of the old school are not seen in the more progressive schools. They
have been replaced by chairs and tables fitted to the size of the children
vrho are to use them. No longer is there absolute silence in the classroom.
Today there is often talking in a low tone yet the class is orderly. The
children are learning in the most fascinating way. No longer are the
lessons assigned daily v;ith pupils reciting phrases from the book or
words of the teacher. The children learn by doing. They are taught to
meet new situations in their own way. The teacher should always help,
show and suggest to them but never just tell them or expect them to
exactly quote her or the text.
This movement known today as the Progressive Movement came about
through the leadership of the more advanced educators of whom John Dewey
is by far the most prominent. This movement has been introduced into
public and private schools in America and Europe and is spreading rapidly
through the countries.
The American schools which have adopted Progressive Education
have met the issue well and have stressed the importance of thinking and
the methods of teaching. Deavey emphasized this point of view. He said.
The first approach to any subject in school, if thought is
to be aroused and not words acquired, should be as unscholastic
as possible. To realize what an exnerience or empirical situa¬
tion iaeans,-we hiive"to ca!ll-to"mind’the sort-of situation that
presents itself outside the school; the sort of occupations
that interest and engage activity in ordinary life and careful
inspection of methods •vdiich are permanently successful in
formal education, whether in arithmetic or learning to read,
or studying geography, or learning physics or a foreign lan¬
guage, will'reveal that they depend for their efficiency
upon the fact that they go back to the type of situation which
causes reflection out of school in ordinary life. They give
the pupil something to do, not something to learn; and the
doing is of such a nature as to demand thinking, or the in¬
tentional noting of connections; learning naturally results.^
John Dewey, Democracy and Education, New York, 1916, p. 181.
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By stressing the importance of thinking and the methods of
teaching, many outstanding movements came about as a result of the
Progressive Movement. Some of the movements and their leaders are as
follows;
The Test and Measurement Movement.- Early in the development of
the Progressive Movement, educators felt a need for measuring pupils'
ability. Probably one of the most prominent exponents of the idea of
intellectual measurement is Edward L. Thorndike of Teachers College,
Columbia University. He is spoken of as the leader and pioneer of this
movement. Graves in his "History of Education in Modern Times" makes
the following statement of him:
. • .In his Educational Psychology he amply illustrates how
a quantitative description of individual differences and of
the factors that condition them is necessairy to throw real
light upon educational theory and practice, and how it may
completely change school procedure of long standing. He
holds that all qualitative differences may be reduced to
quantitative, and that the scale for measuring should be not
arbitrary and subjective, but objective and impersonal. Such
scales for measuring variations in ability and changes that
take place through instruction, it is difficult to construct,
because of the great complexity of the factors. At present
they do not exist to any extent, but Thorndike has shown that
they can be formed and has elsewhere specified what their
requirements are. An ideal and valid scale of measurement of
humanity, as of external nature, should have its points clearly
marked, the distances between its points defined, and its zero
point absolutely established. Scales that are up to these
specifications have already been constructed for handwriting
by Thorndike, Ayres. . . , for arithmetical abilities by
Stone, Courtis, Thorndike. . . , for English composition by
Eillegas, Thorndike and others. . .These fields are, of course,
more simple than the teaching of science, history, and liter¬
ature. There the aims are so tangible that at present it
seems impossible to make standards of measure, but this, too,
though difficult, must soon be accomplished.^
Thorndike's Measurement Movement has developed respect for edu¬
cation, has set up standards of achievement with respect to capacity, has
adjusted individual differences, has standardized educational diagnosis,
^F. P. Graves, A History of Education in Modern Times, New York, 1914,
pp. 389-390.
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has given impetus to education and vocational guidance, has improved records,
reports and comparisons of productiveness of different educative means and
has done a great deal in determining objectives of education. Measure¬
ment has served to set up aims of education as well as to make them more
definite. The measurement movement in education is essential to scientific
progress. Scientific methods and accurate scales of measurement seem to
have come to stay and to be destined to make rapid progress in the immediate
future. Ad’i'antages of these methods are evident, but all results coming
from these sources while welcomed, must be challenged and criticized lest
superficial use of these methods or too great an expectation of their
achievements throw them into seriousness before they are well-established.
G-uesswork in administrative matters has been eliminated by the
USB of statistical methods in gathering information and through the study
of statistics much is being learned about such school phenomena as retarda¬
tion and elimination from school. Educational surveys based upon scientific
methods to discover the efficiency of school systems, have been made in
many cities and are today a part of the school machinery of many cities
and states. Thorndike has been a pioneer in the application of statistical
methods to education and he has not only maintained upon psychological
grounds the possibility of devising scales for the measurement of achieve¬
ment in school subjects but has done much in the development of such
achievement tests as in reading, vocabulary and handvh'iting. Today there
are achievement tests for practically every subject taught in the elementary,
interm.ediate, and high schools. In a number of ways it is being made
evident that curricula, methods of teaching, and forms of school organiza¬
tion and administration must Justify themselves upon rational grounds as
socially efficient and not simply upon mere usage and tradition.
As a result of Thorndike’s measurement movement emphasis has
4S
"been placed on individual differences and children are being grouped
according to their mental abilities. Thus identifying feeble-minded, dull,
normal and bright children, the school is able to provide courses of study
suitable for each group. Many studies have been made and are being made
on courses of study that mil aid in ihe development of the groups mentioned
above. This movement has caused remarkable progress in the modern concep¬
tion of education.
The educational theories and methods of the great present-day
leaders, namely, John Dew."ey, William Kilpatrick, Edward Thorndike,
Cliarles Judd, Boyd Bode, Ross Finney, Herman Horne, Edward Reisner, all
of whom agree with Dewey's idea of socialization and freedom, have
caused education to be broadened and improved in conception and in advance¬
ment. Improvement has been made in the content of the course of study, in
the methods of teaching, and in the professional training of teachers. At
the present time the problem of the better adjiistment of the individual
to his social environment and the problem of greatly improved conditions
in society itself are of utmost importance. The social motive is the
dominant motive in education at the present time.
Secondary Education and the Junior High School Movement.- As
civilization has advanced and as life has become more complex the need
of education continues to increase rather than decrease. To participate
v;ith reasonable fullness in the life of a modern city and to react with
understanding to the contacts of everyday life requires many skills,
abilities and much information. For correct development of the individual
education must be administered effectively and in a democracy, vj’here the
masses are in control, a wider and fuller education is essential. At
present ihemost important demands of education are the proper adjustments
to phases of our present-day environment. Just to know the physical vrorld
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well enough to get along in it requires a vast amount of education. Since
parents have so little tire and information, the school has been assuming
an increasing portion of the task of introducing children to the -vreiys and
instruments of our complex physical environment. It is the main purpose
of every school to foster the general aims of education but to do this
the schools must be organized to meet the needs and utilize the powers
which are paramount at each stage of growth. The function of each educa¬
tional unit of organization is to enable each pupil at each stage of
growth to achieve the most productive and satisfying participation in life
at that time. The perplexing problem of today is to organize the whole
educational system so as to promote the major aim of education which is
social in harmony with growth so markedly varied and the requirements of
adult life so highly specialized.
At the beginning of the twentieth century there developed criti¬
cism of t'e content of secondary school curricula and of the failure to
provide for the needs of pupils differing widely inabilities, interests,
and probable future schooling; and with this criticism there went claims,
many of them extravagant, for an intermediate or junior high school. The
active development of the jimior high school movement began in California
in 1910. Since that time it has spread rapidly. The chief causes of the
rapid spread of this movement were as follows:
1. The desire to begin secondary studies earlier than the regular high
school permitted.
2. The belief that the eight grades devoted to elem.entary work w'ere a
waste of time, especially for the brighter children.
3. Because of the new knoTj-ledge of adolescence.
It has been discovered by modern educators that adolescence is
a period of pronounced change which must be taken into account educationally.
45
It is a period of rapid physical development; more than this, it is the
period of arrival of sex maturity with its accompanying primary and
secondary sex characteristics. These changes require adolescents to re¬
ceive treatment so different that it calls for their separation. They
will need extra-curricular activities suited to their age, and systematic,
personal, educational, and vocational guidance.
At adolescence the aspect of all education must radically
change. Once more the need is for free play of interests, devel¬
oping from within. Now, as in early childhood, comes a time
when feeding the mind must take the first place, and all drill
and discipline must be subordinated. Appeal must be made to
enthusiasm and inspiration. The powers of appreciation and
intuitive understanding must he depended upon, and too much
must not he asked from the child in return. Examinations have
hut little place. The method of teaching must he to present
large conceptions, rather than details. The world must he
taught as a whole, rather than in its minute parts. Quantity
and enrichment are more to he desired than accuracy. The pur¬
pose must he to bring out the child's own interests and en¬
thusiasms and so to nourish and lead them as to raise ihem to
the highest possible level. Culture must be all-sided and at
every point the emotional life and the intellectual life must
be kept in close contact with one another.T
The Junior High School was, therefore, established in the inter¬
est of the economy of time, of a greater efficiency in secondary school
work, and of adolescent life. Thomas Briggs, one of the leading twen¬
tieth century educators and a writer in this field, makes the following
statement tahout the necessity of the Junior High School;
. . .Junior high schools do tend to increase the enrollment
of pupils of early adolescence, especially hoys, to retain
t^em longer in school, to bridge the gap between the elemen¬
tary grades and the high school, to furnish better provisions
for pupils of varying abilities and needs, and to increase the
interest, school spirit, and community support.^
He also summarizes the aims of the Junior High School vjhich are
as follows;
Eby and Arrowood, op. cit., p. 853. Quoted from G. E. Partridge, Genetic
Philosophy of Education, New York, 1911, pp. 211-212.
^T, H. Briggs, The Junior High School, New York, 1920, p. 321.
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, • .first, to continue, in so far as it may seem -wise and
possible, and in a gradually diminishing degree common, in¬
tegrating education; second, to ascertain and reasonably to
satisfy pupils important, immediate and assured future needs;
third, to explore, by means off material in itself worthwhile,,
the interests, aptitudes, and capacities of pupils; fourth,
to reveal to them, by material otherwise justifiable, the
possibilities in the major fields of leaniing; an(i_fifth, to
start each pupil on the career which, as a result of the ex¬
ploratory courses, he, his parelits, and the school are con-,,
vinced is most likely to be of profit to him smd to the State.^
The Junior high School Movement^'has been far-reaching in its
effects and the developmeht in recent years has been more rapid. Today
the primary purposes of the junior high school are to offer a broader and
richer type of training in ihe seventh, eighth, and ninth grades, to care
‘for individual differences, to furnish vocational guidance at an earlier
stage, and to insure economy of time in secondary education.
Curriculum Making.- Early in the organization and development
of secondary schools investigations showed that only a small portion of
pupils leaving the elementary schools proceeded to the high schools and
that of these few approximately only one-tMrd graduated. From these
data it was clear that the high school curricula were not adapted to the
needs of a large percentage of the pupils. The slogan of tlie American
High School was "to do the best for each pupil according to the measure
of his ability and interest." Changes in the school population and the
development of modern life necessitated corresponding che.nges in subject
matter. As a result of the investigations and changes more serious and
intelligent study was given to the curriculxim. A few scholars have devoted
their study almost wholly to researches in this general field. Among those
most interested in the curriculum are John Franilin Bobbitt, David Snedden,
^T. H. Briggs, op. cit,, p, 26.
2
Eby and Arrowood, op. cit., p, 887.
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■William C. Bagley, and Harold 0. Hugg.
In recent years there has been much criticism of conventional
procedures in curriculum-making. The above-named leaders advocate a de¬
parture from than. They propose and characterize new methods and theories.
Harold Hugg, a contributor to curriculum-making describes the usual or
old method of curriculim-making. He states.
We must not forget...that whereas two types of expert
service were needed, only one was employed—the traditional
one--that of teachers trained and experienced in subject-
matter. This is typical of current practices in curriculum¬
making in American schools. To the present time school
courses of study have been made either by specialists in
the authentication and documentation of subject-matter or
by secondary-school teachers who were trained by such people
and who are dominated by their points of view.l
Activity analysis as a method of curficulum-making is the
method now advocated, Bobbitt in explaining the new method states:
After one attains a functional conception of education,
the central feature of the only passible scientific technique
is entirely obvious. It is activity-analysis. Education is
preparation for life, and life is a series of activities.
Education, therefore, is preparation for the performance of
these activities. Let us discover what the activities are
which make up man's life and we have the objectives of edu¬
cation, ...
Activity-analysis seeks to discover the quite specific
types of human activity -vdiich men should perform efficiently.
For example, it would discover the five or ten thousand words
they spell, the several score mathematical operations they
perform, the several hundred specific practical home activi¬
ties in which they engage, the many things they do in the
care of their health, the specific things involved in managing
a checking account at the bank, and the like. For each voca¬
tion it discovers the many specific jobs in which workmen
should be proficient,.,2
Kany ventures into activity analysis for curriculum-making in
the secondary school have been made, but because of the hugh proportions
and complexity of the task many writers state that we shall not be able
^Harold 0, Rugg, "Curidculum Making", Journal of Educational Psychology,
Vol. XV, (1924), p. 26.
^Franklin Bobbitt, "The Hew Technique of Curriculum-Making", Elementary
School Journal, Vol. XXV, (1924), pp. 49-50.
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to abandon our conventional procedures entirely for a long time. Though
conventional procedure has not been abandoned, many recent changes have
been made in curriculum-revision. The changes are as follows?
(1) From a curriculum based upon traditional and adult educa¬
tion, to curricula based upon the natural activities of the
child as these are related to the great cultural activities
of the race.
(2) From a curriculum fixed, narrow, and linguistic, to one
that is rich in substantial knowledge and includes also a
growing body of knowledge adapted to special needs. At the
beginning of the period, Latin was the only language of cul¬
ture; today, comparatively few students receive instruction
in this language.
(3) From an education that trained wholly for the future, to
one that trains for the future but does not anticipate it in
the thought or conduct of the child.
(4) From an education largely for outer ornamentation or show,
to the developmeifb of the natural capabilities of children.
(5) From an education of the mind alone, to one of the entire
organism—‘physical, social, and mental, in unison.
(6) From a verbal knowledge acquired by memory, to scientific
insight acquired by activities in controlled environments.^
Vocational Education.- The Industrial Revolution which brought
about the development of the factory system demands high grade skill there¬
fore it has become necessary for the school to include vocational education
and guidance in its curriculm. Vocational education is taught in the
leading countries of Europe and in America. The organization and instruc¬
tion depend upon the temperament of the people and upon the institutions
and industrial conditions of the country or locality concerned. At
present there is a diversity of occupations as great as the variety of
mechanical products. Many years ago the task of selecting an occupation
by means of which to earn a livelihood was comparatively simple. In many
cases one grew into his vocation frcm his work as a child. So numerous
Eby and Arrowood, op. cit., p. 897,
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are the possible vocations today and so specialized the preparation for
them that vocational training becomes a necessary part of school educa¬
tion. Adequate adjustment to economic needs, requires that each person
achieve fitness for that vocation vrhich is the most productive and satis¬
fying means of maintaining economic security. In order for each pupil to
achieve an understanding of the economic and induatrial conditions, the
school is required to study the vocational interests and capacities of
pupils, influence their attitudes toward work and study the conditions
of the present economic order. As with other educational changes men¬
tioned so it is with this change, many educators are devoting themselves
to this field. Two outstanding educators in this field are David Snedden
and Franklin Bobbitt. Both educators advocate the need for vocational
education because it may be used as a means of counteracting the influences
of elimination and because the trained individual benefits society at large.
The needs of the individual and of the community are equally fulfilled by.
vocational training.
Summary.- Only thirty-seven years of the twentieth century have
passed yet in these thirty-seven years momentoias happenings covering every
aspect of life have occurred, politically, economically, socially, morally
and educationally. The world has seen wonders achieved both of a construc¬
tive and a destructive nature. It has visualized the greatest era of
prosperity huipanity has ever known. It has likewise seen an era of de¬
pression the scope of which has no equal in man's history. The world has
watched the machine take the place of man as an instrument of production,
and with such amazing success that the whole economic social structure
has fallen before its path. During this era nations have been brought
into closer contact with each other to such a degree that humankind may
be said to be one enormous family. Science and invention made this possible.
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At the beginning of the twentieth century the educational aims
were largely those accepted from the preceding era but each year the educa¬
tional methods improved. In 1916 John Dewey issued to the world his appeal
for "Social Efficiency." Professor Dewey’s ideas were broad in scope and
his educational theories swept the western world lile a storm. From 1S20
to 1937 leaders of the educational world have devoted much of their time
and energy to the development of the individual for his place in society
by giving him new and more extended training to prepare him for the work
of life.
CHAPTER IV
EDUCATIONAL TRENDS IKHICH ELiPEASIZE THE SOCIAL AIM IN EDUCATION
Educational aims are still in the making hut at present the
social aim predominates. The educational world is still in the experi¬
mental stage of its development. Many educational problems are yet to
be solved but many scholars are engaged upon these problems and education
though in an unsettled condition promises well for the future. TIithout
a doubt education is receiving far more attention at present than at any
period in the past. It is rapidly becoming universal.
If the development of education during the nineteenth century
was great, the development of the future promises to be greater. From
the mass of discussions and experiments that are being conducted it is
difficult to select all of the most outstanding phases of education which
emphasize the social aim in education today, but the following are note¬
worthy because of the attitude which society in general takes toward them.
The phases are; Science of Education, Education of the Deviates, Pre¬
school Education, The Junior College, Continuation Schools, Adult Educa¬
tion, and Education for the "New Leisure." These trends have been' selected
because they are important media through which the present-day social aim
of education is being carried out.
Soiree of Education.- "The first serious attempt to develop
in this country a science of education was made by G. Stanley Hall and
his followers....They developed the child-study movement. They gathered
facts about the mental and physical lives of the children and attempted
to formulate principles of education on the basis of their findings.
Their methods of study v/ere, however, inadequate, and their generalizations
were too ill-founded to serve as a safe basis for educational reorganization.
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The child-study movement did not produce a science of education."^ It
did, however, stimulate educational thought. As a result of this stimu¬
lated educational thought scientific testing and measuring ms begun out
of which grew the Survey Movement, a general examination of a school
system and an evaluation of its plan of organization and of its achieve¬
ments. The science of education has modified educational practices and
increased trained investigators udio are interested in educational research.
The centers engaged in educational research are university departments
of education, the United States Office of Education, certain national
commissions and committees, the bureaus or divisions of research of city
and state school systems, and the Research Division of the National Educa¬
tion Association. This trend in the development of education is very new
and much work is yet to be done in this aspect of education.
Education of the Deviates.- As a result of the scientific
methods used in education, namely the testing method, in 1904 Alfred
Binet, the ^’rench psychologist with Thomas Simon announced a series of
mental tests by means of Tdiich they had been able to discover individual
differences in the mental abilities of children. This achievement
crowned long-sustained efforts of more than fifteen years and mental tests
are used now more and more to classify children of all degrees of intelli¬
gence. The modern conception of education is that each child should re¬
ceive a training according to his native capacities, should be made
self-supporting and should develop a feeling of personal worth Virhich
would increase happiness, therefore specialized forms of education have
been and are being organized to conform to the needs of the deviates.
For those who are mentally subnormal and those who are physically
^Charles H. Judd, Problems^of Education .in the United States, New York,
1933, pp. 178-179.
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handicapped many special classes and ungraded classes have been organized
and the methods used in training these groups are based upon the general
principle of appealing to the mind through manual -work. In our present
economic system there are many grades of work to be done, and some of
these require not only a minimum of intelligence but are of such a charac¬
ter that they are objectionable to men of high intelligence. There is
thus a place for many people of inferior mentality, if they have strong
bodies. Therefore the problem of the subnormals is less serious today
than it was in the past. Much research by E. A. Cotton, E. A. Doll, H.
H. Goddard and others is being done in this particular field of education.
Education of the Superior Child.- Mthin the past five years
many psychologists have been chiefly interested in superior children and
have accumulated a considerable body of knowledge concerning those of
superior ability. There is an increasing realisation of the social im¬
portance of the superior child and an increasing tendency to show some
degree of concern. As a result there have been many recent studies of
superior children. The most outstanding studies have been made by L. M.
Terman, Havelock Ellis, and J. Cattell.
Terman, with a number of associates,made the most valuable study
to date on school children most of whom had I. Q.'s of 140 or above. The
careers of these pupils are being followed and in -the course of a genera¬
tion this and related studies should supply information of inestimable
value on the subject of genius.^, Eavelock Ellis made a valuable study
p
of the ancestry of eminent men and women. Cattell made a study of
American Men of Science.®





As a result of the testing movement many class sKperlments have
been made with the view of permitting rapid advancement of the capable.
In 1923 questions of curriculum enrichment, class organization, and quali¬
fication of the teachers of these groups were discussed. Since that dis¬
cussion special classes with an enriched curriculum and specially trained
teachers have berai organized for the education of the ”Gift4d Child”.
Each year more and more is being done for those fortunate individuals
vh-om nature has endowed so generously with intelligence.
Pre-school Education.- In iiie national system of education this
is a downward extension which includes children from the ages of two to
five years. Interest in the young child is a most significant trend in
the forward movement of organized education. This phase of education
has invoked much thought within the past ten years. It appears to be a
new development, but the movement is not altogether modem, ^cient
history reveals the occasional philosopher and educational reformer plan¬
ning for the improved education of infants and young children. About
four hundred years before the Christian Era Plato stressed the importance
of early childhood. In the nineteenth century as a result of the Indus¬
trial Revolution Infant Schools were established in England. Later the
Infant School movement arose in this country under the inspiration of
Robert Owen, whose faith in the Influence of a favorable environment in
early childhood was unbounded. In 1908 the Consultative Committee of the
Board of Educsbion published in its Report the first definite recommenda¬
tion to establish Nursery Schools,^ Since 1908 the need for Nursery
Schools has been increasingly felt, and has been forcibly emphasized by
the government. The Education Act of 1918 makes possible the establishment
^Grace Owen, Nursery School Education, New York, 1928, p. 12,
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of Nursery Schools throughout the country.^
In 1924 there were only about thirty nursery schools in the
whole country but as social economic problems became more complex more
schools were established and many more will have to be established be¬
cause of the changing status of the home. Recent changes in home life
have tended to limit the educational opportunities formerly provided
there. Ihat great change from handicraft to machinery has affected
nothing more profoundly than the status of woman thus changing the family
institution. For centuries woman had no educational opportunities, there¬
fore there was almost no honorable function for her outside the home, but
times have changed and woman’s world is being revolutionized. The Twen¬
tieth Century woman enjoys educational advantages in all enlightened
nations. New spheres of activity are open to her and with a cultivated
mind she takes a place of wider influence in society.
With her knowledge and the existing social-economic condition
many married vromen are entered for gainful employment. In 1930
3,071,000 married women were gainfully employed.^ This tendency for
women to spend the working day out of the home affects the home life in
that it reduces the training of children. Today in such homes little
provision is made for the educational needs once cared for by the mothers.
The strength of the home as a social institution has been lessened, the
educational opportunities and guidance needed so much by the children of
this age have been shifted to other social agencies, namely nursery
schools and kindergartens. Kindergartens have become a part of the
national systems in most countries but the Nursery Schools are still
^Grace Owen, op. eit., pp. 13-14.
2
Caswell and Campbell, Curficulum Development, Atlanta, 1935, p. 8.
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conducted through private enterprise. In the future they too may become
a part of the national system.
The purpose of the Nursery School is to lay a fotmdation for
good health and for habit formation. Hand-work and the guidance of the
child’s imagination through group and supervised games is the -work taught
in these schools. As a result of the experiments tried in nursery schools
many educators are devoting themselves to the study of child psychology
and are acquiring a scientific knowledge of the physical and mental hygiene
of the child.
Society feels repaid for the organization of Nursery Schools.
It has been discovered through psychological and clinical s-tudies that
many of the undesirable traits of adults are traceable to experiences
which they had in their earliest years.^
Smotional trends which originate in early childhood determine
in large measure the personality of the individual in later life. It is
therefore contended by some tlat, if early emo-fcional experiences can be
properly controlled, the ad-vantages will be so marked that society can
well afford to use some of its resources in organizing schools for very
young children.^
The Junior College.- In recent years the effort to extend edu¬
cation upward has gone a step further resul-ting in the organization of
the Junior College -which includes the first two years of higher education
above the senior high school. The establishment of junior colleges has
been rapid and extensive since the Kiiorld War. -^t present they are ac¬
commodating students who merely -wish pre-professional school preparation
or general cultural -training in addition -txD the high school subjects.
Some of the causes of the rapid and extensive establishment of
^Charles H. Judd, op. cit., p. 34.
^Ibid., pp. 34-35.
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junior colleges are as followsj
(1) The movement for standardizing higher institutions
of learning brought about by the Carnegie Foundation v/as
directly responsible for changing the status of many institu¬
tions struggling to be standard colleges. Numerous private
colleges found they could not maintain the high standard of
scholarship adopted by degree-granting institutions. The small
institutions did not have funds adequate for efficient instruc¬
tion in the upper years; and vihen they did offer such work, it
was not accredited by the higher institutions.
(2) Many professional schools required just two years of
college training. This practice stimulated the colleges to
restrict the level of their offerings to these two years.
(3) The lowering of the age of high school graduation
caused many people to favor local junior colleges in order to
keep their children at home until they were more mature....
(4) The popular demand for a higher finishing point than
that afforded by the high schools was supplied by the junior
college.
(5) The increase in post graduate work in the high schools
favored the development of this new institution.
(6) The increased expense of university attendance, es¬
pecially since the World War, has caused many students to go
to the junior colleges.
(7) The tremendous increase in freshman and sophomore
enrollment induced many large universities to favor the establish¬
ment of junior colleges..* •
(8) The demand of vocational preparation for the minor
professions and for vocations above the high school level has
also stimulated junior college development.T
”The most recent trend in this field is the establishment of the
four-year junior college. This plan of organization unites the last two
years of the standard high sdiool with the first two years of the college,
and thus forms a new unit.” Many educational leaders are now proposing
the reorganization of the public school system on what is termed the
”6-4-4" plan, vdiich calls for a six-year elementary school, a four-year
intermediate school, and a four-year college, thus dropping the term
^Eby and Arrowood, op. cit., pp. 890-8S1.
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"Junior".^
Continuation Schools.- After the compulsory attendance law was
passed continuation schools were opened in many states for the purpose of
affording an opportunity to the large number of boys and girls not attend¬
ing a full-time school to obtain a TOcational education. This new phase
of education has had a rapid develppment in recent years and promises to
be greater in the future.
2^he esteem in which part-time education is held by educa¬
tional leaders as an element of a complete program of secondary-
education may be seen in the following summary of recommendations
of the Commission on the Reorganization of Secondary Education
as made in a special report dealing with the subject:
(1) That all those types of part-time work which meet
the needs of the community be incorporated into -the high
school organization as early as possible,
(2) That a department 6f vocational guidance, including
employment super-vision, be established in every high s chool.
(3) ^’hat the establishment of continuation education be
made compulsory..,.
(4) That continuation education be sufficiently compre¬
hensive in scope -bo include all seven of the objectives set
forth by this commission.2
Adult Education.- The modern-conception of education is that all
the years of life are years of adjustment and adaptation to new conditions,
If'ihen this movement -was introduced it was a plan for teaching illiterates
to read and write, and -bo meet: the needs of foreigners -vdio seek American¬
ization. Today Adult Education is extended to training on higher levels
for those -mho have had a number of years of formal training. As viewed
by Everett Dean Fartin, adult education ”is a spiri-bual revaluation of
human life. Its task is to reorient the individual, to enable him to take
a richer and more significant view of his experiences, to place him above
^Eby and Arrowood, op. cit., pp, 891-882,.
2Leonard Koos, op. cit., pp, 315-316,
59
and not within the system of his beliefs and ideals,”! ‘■Thorndike has
done a great deal toward the rdevelopment of this movement through his
research in adult learning.
Some of the forms of adult education arej ■ Correspondence Courses,
Public Night Schools, Summer Schools, Collie and University Extension
Schools, Libraries, Lectures, Radio Talks and the Press, Some of the
most recent forms of adult education are the Schools for Social Research
and the National Recreational Association,
The Adult Educational Movement grew out of the needs of a so¬
ciety which is changing rapidly and in which the success of the individual
depends on his ability to adapt himself to new conditions.
. , .The incessant and kaleidoscopic change of an iridescent world
will demand the continuous readjustment of adults via the process
of education, The day was when an education could be administered
from the ages of five to ten, and would last for life. Today
more change in the materials of education take place in a year
tlmn occurred in the whole lifetime of an iWerican pioneer.
The changes of society today are so rapid that we need a year-
by-year re-education just to keep us up to date.^
Education and the ”New Leisure”.- In this modem age of machinery
the "New Leisxire" has become an important phase of modern education. It is
being raore and more emphasized,
Kever has the promise of leisure been so great. The arts
of Greece were built on a slave-supported society. The arts of
our modern world may equally be built on the slavery of machines.
Leisure and rest, rest and leisure^ Never has the world promised
so much, if only we will redistribute and readjust the benefits
of a blessed vrorld. In a day of leisure there is time to think.
There is time fbr education and time for the development of
other than the grosser economic aspects of living. A crude American
will find time to become graceful and to dwell in the arts rather
than the mechanics of life.
Thus once more education will find a new function. In a day
of leisiu*e there must be the constructive use of leisure in
education, leading to creative thought and Iffe. There must
be more of education not merely in terms of quantity but in
terms of quality. The devil still finds mischief for an idle
^S. P. Duggan, op, cit., p. 326.
p
A. Gordon Melvin, Education for a New Era, New York, 1933, p, 27,
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society to do. Unless the youth and their elders are guided
in the constructive use of leisure it -will be a sorry day for
what we call civilization....There must be more education in
terms of education for leisure.^
Leisure is the most valuable product of modem mechanism and
modern social organisation, though it is sometimes vjasted because we regard
spare time as valueless. In industry the hours of work have decreased
eince 1890 and are still decreasing. On the farm where machinery is used
time and energy have been reduced. Household appliances run by gas or
electricity and many other articles of modem convenience have lessened
the labor of many women. Thus they have many leisure hours. Since
leisure gives an opportunity for self-expression the future welfare of
our nation and its morale will depend more on the worthwhile use of this
time* YTholesome use of leisure is one of ilie cardinal principles of
education and according to Aristotle, the aim of education is the right
use of leisure.
Recreation and leisure time activities are not necessarily all
play, although play even with adults is never to be deprecated. “While it
adds to mental alertness and it makes for happiness, yet there are more
material and tangible rewards. Painting, sculpture, and music are leisure
time activities that give many relief from their everyday "bread and but¬
ter vocations." One of the most recent emphases in modem education for
leisure time is the encouragement and development of hobbies.
There never was a time in the history of our civilization when
such agencies as the Y.M.C.A. , Y.Tf.C.A., Boy and Girl Scout organizations
needed more support than at the present time. It is tbrue that public
education and general recreation cost a great deal but when one realizes
that it costs about one hundred dollars to keep a child in school for a
A. Gordon Melvin, op. cit., pp.-26-27.
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year and three hundred dollars to keep a man in prison for the same
period, and that the United States spends a billion and a half dollars
on its 500,000 prisoners annually and less than two and a half billion
dollars on its 26,000,000 school children it takes very little reasoning
to conclude that expenditure in time, t-iought and money for prevention
are much to be desired to correction work and punishment in America's
over-filled prisons. The social aim of education is best realized
through ti®prophylaxis theory of discipline v/hich carries with it the
idea of prevention rather than cure.
Recreation is important. It should be accepted on a par v/ith
other work in educational development. Recreation had a place in the
educational philosophy of Pestalozzi, Spencer, Kilpatrick and Dewey. They
have stressed the value of physical activity. If civilization is to sur¬
vive, the school must include education for the ”Kew Leisure" in its
program and the public must include recreation in its community programs.
Educational foundations.- Since the Civil War a number of boards
and foundations have been established for the purpose of promoting re¬
search in education, for improving the schools of certain sections of the
country, and for publishing studies of special interest to educators. In
1930 there were fifty-six of these boards and foundations listed in the
Directory, issued by the United States Office of Education.
Among the most prominent funds listed are the Peabody Fund, the
Carnegie Foundation, the Commonwealth Fund, the General Education Board,
the Rockefeller Foundation, the Laura Spelman Rockefeller Fund of New York,
the John Simon Guggenheim Memorial Foundation and the Rosenwald Fund. The
above-mentioned boards and foundations have done much tovreird the develop¬
ment of Negro Education in the Sou-tii. Andrew Carnegie, John D. Rockefeller,
Sr., and Julius Rosenwald have been particularly notable benefactors of
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Negro education.
Summary.- The twentieth century presents an age in which almost
every circumstance and attitude of life is re-conditioned. Attempts to
secure economic security, to guard health, and to cause education to serve
democratic ideals are continually arising. Progress in education is con¬
tinuous. New activities and functions of education are always Toeing sought
and developed. Every problem that arises is open for re-examination. New
theories are being formed and new plans developed by leading educators.
Education has entered upon a most distinctive epoch of experimentation,
change, and improvement. The social aim of education which has for its
ob;3®®tive the development of an individual who can adjust himself intel¬




In order that the sinranary and conclusions might he thoroughly
tinderstood, it is felt necessary to recapitulate to the extent of re¬
stating the problem and the definition of some terms used in the body of
this thesis.
The Problem restated is; To trace the development of some edu¬
cational movements and to show their influence upon the aims of education.
Throughout man's educational history, there have been many at¬
tempts to define education. In this attempt the interpretation has been
to define education in terms of what it does rather than what it is. Many
educators agree that Professor John Dewey's interpretation of Education
is the nearest approach to a real definition of Education. His definition
is that "Education is life."
Education is used by some in a narrow sense to include but a
limited niimber of the world's agencies for developing mankind. If
education is used in this sense, it becomes ineffective. As a working
basis in this thesis the scope of education includes all of the aims which
are characteristic of the broad interpretation of the term. If the twen¬
tieth century has contributed nothing more 6o educational advancement, it
has broadened the scope of education to the extent that it includes today
all of those elements which education's accepted definition implies that
it should include.
In tracing the aims of education f rom the beginning of civiliza¬
tion one finds that they have been practically the same during each epoch;
namdly: Spiritual or religious, ethical or moral, political or civic.
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economic, and social. The religious aim is now broadened and re-interpreted
as character education; the political aim is now incorporated into a pro¬
gram of citizBnship; the economic aim is now called the vocational aim and
the present social aim incorporates all of these. These aims representing
the thought of all times have never remained constant from period to period;
neither have they maintained the same relative importance in different
nationalistic groups of the same period. Each educational aim has as its
purpose the fulfillment of an ultimate aim which is preparation for life,
A summary of significant educational movements for the eighteenth,
nineteenth, and twentieth centuries and their implications and suggestions
upon the aims of education are:
1, That Educational Progress began with the eighteenth century; first,
because in this century iwas found the climax of the rebellion against
authority and the enslavement of the individual; second, because of
the far-reaching effects of the great educational movements and leaders
which are still in evidence today,
2, That the nineteenth century because of its great educators and their
comprehensive educational systems is the beginning of the Modern
Period, This period gave to the twentieth century a well-developed
philosophy upon which to build a complete as well as a unified set
of educational aims,
3, Throughout civilisation an attempt has been made to make the aims of
education comply with the needs of the time,
4, The educational aims at the beginning of the nineteenth century are
the educational aims of today, however, there is a shift of emphasis
stressing the individual as a desirable citizen or socius,
5, An analysis of the philosophy of John Dewey, Vt'illiam Kilpatrick, Herman
Horne, Boyd Bode, William Bagley and others who were discussed in the
body of this thesis suggest the definition -vdiich correlates the word
"education" with the Tirord "life" is today the most correct definition
of education.
And finally, that the theme of this age is "Socialization" which means
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